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Abstract  
The competences of a music teacher are a part of the European Qualifications Framework (EQF); therefore, they need to be 
discussed with reference to the structure of European Qualifications and other models of teacher competences (Common 
European Principles for Teacher Competences and Qualifications, 2005; etc.). The article presents the "Descriptor of Music 
Teacher Competences" that describes the Bachelor's of Music qualification degree in the field of art pedagogy, i.e. it outlines the 
competences that should be developed to become successfully employed in the selected area of music pedagogy within formal 
and non-formal education. In accordance with the Descriptor, the compliance of a music teacher's competences has been 
established with reference to the European Qualifications Framework.   
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1. Introduction  
The significance of teacher’s role has lately been related to the new requirements for teacher competences 
(Common European Principles for Teacher Competences and Qualifications, 2005; Description of Professional 
Competences of Teachers, 2007; etc.). They are reflected in European dimensions that stress new competences of 
teachers, namely application of educational innovations, problem-solving, information management, learning to 
learn, knowledge of European languages and others (Dublin Descriptors..., 2004; Key Competencies for Lifelong 
Learning, 2010). It is obvious that common methodological and conceptual models of qualifications and 
competences are essential for the actual realization of common goals of the European Union (Bergen Communiqué, 
2005; Leuven Communicate, 2009). 
The European Qualifications Framework (EQF) is viewed as a totality of generalized qualifications on the 
European level. According to the European Qualifications Framework (2005), the level of the qualification of Music 
Bachelor is number six (Descriptor of Lithuanian Qualifications Framework, 2010). Referring to music teacher 
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training at universities, there is no common document (standard for training music teachers of the 6th level 
qualification) that could provide information on the knowledge, skills and abilities that have to be acquired to ensure 
successful activity of music teachers in schools of general education. The analysis of higher education and 
professional activity interaction and research related to a methodology of competences is of high importance and 
aims to define spheres of music teacher activity as well as components of competences (study outcomes). All of the 
above requires a necessity to address the general requirements that are provided in the Descriptor of Competences 
for a Teacher of Music.  
2.  The research design  
While designing the Descriptor of Music Teacher Competences, a comprehensive analysis of scientific sources 
and educational documents was conducted in the first stage (McCulloch, 2004). In accordance with the methodology 
of qualification and competence research (Hoogveld, Paas, Jochems, 2005; Sanches, Ruiz, 2008), a list of the main 
areas and competences of a music teacher’s professional activity was compiled.  
It was followed by a qualitative research using the method of expert panel (Wilkinson, Birmingham, 2003; 
Morgan, 1997). Pursuing the theoretical substantiation the Descriptor of Music Teacher Competences, the list of the 
main areas and competences of a music teacher's professional activity was submitted to the teachers of Lithuanian 
institutions of higher education, who work in the field of educational sciences, for the assessment. The panel 
consisted of 9 experts. The meeting was arranged in March, 2010.  
In accordance with the European Principles, the second stage of the research identified the compliance of the 
Descriptor of Competences of a Music Teacher of a Comprehensive School within the context of the European 
Qualifications Framework. The abilities of training a music teacher were transformed into cognitive, functional, 
personal and ethical competences.  
3. Results 
3.1. Expert panel discussion  
While preparing the “Descriptor of Competences of a Music Teacher” the discussion of expert panel was 
organized. Expert assessment was employed for the theoretical substantiation of the Descriptor. During the 
discussion, reference was made to Lithuanian and European documents; it was emphasized that the requirements 
outlined for the first study cycle of university studies are relatively high. Therefore, pursuing to train highly-
qualified specialists, it is essential not only to set which abilities should be developed in order to be successfully 
employed in the selected area of music education, but also anticipate study outcomes through purposeful and 
continuous design (perfection) of the content of music teachers’ education.  
The discussion stressed that the design of the content of music teachers' education should be based on the 
European and Lithuanian Descriptors of the Levels of Qualifications Framework, Professional Standard and Study 
Fields Regulation. However, there is no professional standard for a music teacher of a comprehensive school or 
study field regulations for music pedagogy on the national level.  
The areas of the activity and competences of a music teacher of a comprehensive school were also discussed. 
The further stage of the research saw the correction of those activities and grouping of competences; consequently, 
the Descriptor was repeatedly presented to the expert panel. The Descriptor, therefore, may be regarded as the basis 
for the equalization of the conception of a music teacher’s competences.  
 
3.2. Modeling of the Descriptor of Competences of a Music Teacher  
Competences can be modeled in a number of ways (Wilkinson, Birmingham, 2003). A three-stage approach of 
modeling was selected for the research. The procedure of designing the content and structure of the Descriptor 
observed the following principle: areas of professional activity –> competences –> study outcomes (Table 1). The 
following stages of modeling were distinguished:  
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Table 1. The Structure of the Descriptor of Music Teacher Competences of a Comprehensive School  
Activity area Competences Study outcomes 
1. Personal self-
development 
1.1. to be able to analyze one’s 
activity, as well as to develop 
one’s competences and 
personal traits 
1.1.1. to evaluate and develop one’s personal traits;  
1.1.2. to analyze one’s musical and pedagogical activities;  
1.1.3. to design one’s personal career;  
1.1.4. to communicate and cooperate with school 
community and one’s educatees;  
1.1.5. to disseminate one’s good pedagogical experience 
and to develop professional relations;  
1.1.6. to promote musical traditions at school, to develop a 
value-based music perception approach;  
2. Development of 
music abilities  
2.1. to be able to interpret and 
compose music  
2.1.1. to have knowledge on the basics of music language, 
history, aesthetics, philosophy, psychology and ethno-
culture as well as the technologies of their application in 
practical music activity;  
2.1.2. to employ the skills of music performance (singing, 
conducting, playing various instruments) in school 
students’ music education, as well as to know 
contemporary technologies of music;  
2.1.3. to employ the skills of creative music activity 
(arrangement, transposition, harmonization and 
improvisation) in a music lesson, choir or orchestra;  
3. Management of 
the process of 
music (self-) 
development  
3.1. to be able to plan, organize 
and assess the activity of school 
students’ music (self-)education  
3.1.1. to know and assess the methodological peculiarities, 
programmes and course books of music education;  
3.1.2. to plan the content of music (self-)education, to 
understand the aims and objectives, as well as to prepare 
interesting and attractive materials for (self-)education at 
different levels;  
3.1.3. to organize the activity of music (self-)education, to 
be aware of the specifics of school students’ music 
activity, as well as combine different forms of and methods 
of music activity;  
3.1.4. to apply modern technologies and methods of (self-) 
education through the integration of music education and 
other study subjects;  
3.1.5. to assess the achievements of music (self-)education, 
and to combine qualitative and quantitative, formal and 
non-formal strategies of assessment;  
4. Management of 
non-formal music 
(self-)education  
4.1. to be able to organize 
music activity of school 
community  
4.1.1. to be aware of the principles of non-formal music 
education;  
4.1.2. to organize the learners of various abilities and needs 
for common music activity, as well as to arrange individual 
and collective music-making (to lead choirs, orchestras, 
vocal and instrumental ensembles as well as to train 
soloists);  
4.1.3. to participate in school projects, to prepare and 
implement projects of music education, as well as organize 
educational activities.  
 
3.2.1. Following European and Lithuanian models of teachers’ competences and qualifications, a list of the areas of 
professional activity of a music teacher of a comprehensive school was compiled.  
The analysis of scientific resources shows that the models of teachers’ professional activity differ in various 
countries (Standards for the Award of Qualified Teacher Status, 2005). There is no list of teachers’ professional 
activity approved at the national level. The range of the activities of a music teacher is broad and includes a lot of 
activity areas. A music teacher participates not only in the educational activity during lessons, but also organizes 
musical activities for the school community, leads non-formal music education classes (after-class activities), as 
well as participating in the cultural life of the society.  
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The quality of a music teacher’s competences is largely influenced by his/her system of values, that is 
manifested as the pedagogical merit of his/her personal traits. It is a significant factor of the successful pedagogical 
activity of a music teacher, which can be defined as an individual competence of personal self-development.  
Pursuing to prepare the model of the Descriptor of a music teacher’s competences, four main areas of music 
teachers’ professional activity were distinguished: personal self-development, development of music abilities, 
management of the process of music education, and management of non-formal music education. Each area of the 
activity was combined with certain roles: a musician, an educator, a manager, and a researcher.  
 
3.2.2. Following European and Lithuanian models of teacher competences, the main competences of a music 
teacher were identified and a list of them was compiled.  
The diversity of competences summarizes the model of teacher competences and qualifications, based on the 
Common European Principles (2005). The competences in the “Descriptor of Professional Competences of a 
Teacher” (2007) are divided in accordance with their content: common cultural, professional, general and special. 
Having compared different models of competences, it was determined that though the classifications differed, the 
general descriptor of competences and the related abilities were very similar. In this regard, the Descriptor of 
Professional Competences of a Teacher, approved in Lithuania, was followed.  
The most important competences of a music teacher were defined: 1) to be able to analyze one’s activity, as well 
as to develop one’s competences and personal traits; 2) to be able to interpret and compose music; 3) to be able to 
plan, organize and assess the activity of school students’ music (self-)education; and 4) to be able to organize music 
activity of school community. Later these competences were divided into constituent parts (study outcomes). Study 
outcomes define the abilities, skills, knowledge and value-based approaches, which are essential for a music teacher 
to acquire the degree of the Bachelor of Music (Wagenaar, 2008).  
 
3.2.3. The areas of a music teacher’s activity in a comprehensive school were correlated to the competences.  
It was decided that one competence should be attributed to each activity area of a music teacher, which would 
define the abilities, knowledge and skills essential for the successful employment in a selected professional area. 
The number of constituent parts (study outcomes) varies for each competence depending on the complexity of a 
music teacher’s activity. 
The final variant of the “Descriptor of Competences of a Music Teacher” is presented in the scientific study 
“Activity and Competences of a Music Teacher” by one of the authors of this article (Lasauskienė, 2010). The 
Descriptor of Competences of a Music Teacher is similar to other models of teacher competences, as it retains the 
main constituent parts: management of the process of education, development of subject-related abilities, 
communication and cooperation with the participants in the educational process, as well as continued development 
of competences. 
The difference lies in the fact that it highlights the significance of self-development of a music teacher’s 
personality and management of non-formal music education, which are emphasized in European and Lithuanian 
documents related to qualifications framework.  
 
3.3. Identification of a music teacher’s competences within the context of the European Qualifications Framework  
Having compared the compliance of the Descriptor of a Music Teacher’s Competences of a Comprehensive 
School with the competences outlined in the European Qualifications Framework, it was determined that functional 
and personal competences prevail in the Descriptor. The group of functional competences stresses the competence 
of management of the music education process and the special (subject-related) competence. Among the group of 
personal and ethical competences, relevant are the abilities to analyze one’s pedagogical activity, as well as 
development of competences and personal career.  
Though the documents state that the highest levels of qualifications should develop cognitive and general 
competences, it is noteworthy that functional and personal competences constitute a larger group of a music 
teacher’s competences. It is explained by the fact that the activity area of a music teacher is rather extensive and 
covers a lot of profession-related functions. Besides, the competences of a music teacher can be successfully 
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implemented only through their close connection with the personality of the teacher and his/her personal 
development. The personal touch is the basis of all competences of a music teacher.  
 
4. Conclusions 
The Bachelor degree studies in music pedagogy seek for the qualifications of the sixth level. In the Descriptors 
of the European and Lithuanian Qualifications Frameworks, the activity of this level is defined as being complex, 
and related to the management of activity processes, implementation of projects, team-work abilities, variety of 
tasks and their creative solution within the constantly changing professional environment.  
The purpose of the Descriptor of Competences of a Music Teacher of a Comprehensive School is to help pre-
service music teachers to better (self-) assess their employment possibilities in the selected area of formal and non-
formal music education. The Descriptor can be of value as a common document outlining the study outcomes of 
music pedagogy, striving for quality in all universities of Lithuania, and a consistent design (development) of the 
content of music teachers’ education.  
Having compared the compliance of the Descriptor of a Music Teacher’s Competences of a Comprehensive 
School with the competences outlined in the European Qualifications Framework, it was determined that functional 
and personal competences prevail in the Descriptor. This reflects specific peculiarities of the activity and 
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